Introduction
The role of specific high-frequency items in language use and acquisition has not yet been very much studied. However, it is becoming clear that the fact that an expression is frequently used may have important implications for the buildup of language competence. Recent research (e.g., Bybee and Hopper 2001a; Ellis 2002) has called attention to the effects that frequency of exposure and use has on the establishment of linguistic structure. According to a usage-based view of how language develops in individuals (see, e.g., Langacker 1999) , the repeated use of specific linguistic items leads to their gradual entrenchment as cognitive routines in the speaker's mind.
On the other hand, frequency itself has a cause. There must be some motive or some factors causing a linguistic expression to be used with a certain degree of relative frequency. The need to communicate certain ideas, or the usefulness of putting messages in certain forms may constitute such factors. If the item in question is a grammatical construction, it may have functional qualities which motivate its being used over and over again in formulating utterances. This suggests that a study of the connections between functionality and frequency may contribute to our understanding of the process of language acquisition. The linguistic functions of high-frequency items therefore call for investigation.
We will attempt this here in exploring the functionality and use of one particular linguistic collocation in each of two languages, viz. the French c'est and the Swedish det är, both meaning 'it is'. (We will use the term 'collocation' here in a general sense, referring to a regularly occurring sequence of words.) Our data will be drawn from conversational speech production by adult native speakers and second language learners of the two languages.
Predications of the form 'it is X' are very frequent in these two languages. The high frequency in spoken French of items such as c'est 'it is' and il y a 'there is/are' has been noted by several researchers (cf. Blanche-Benveniste 1990; Gadet 1989; Morel and Danon-Boileau 1998 ; for early French interlanguage, see Trévise 1986 , Véronique 1994 . In Swedish, word counts based on spoken corpora show det 'it' to be by far the most frequent word in the language and det är 'it is' the most frequent two-word combination (Allwood 1999) .
A striking fact is the polyfunctional nature of French c'est and Swedish det är. There is a high degree of parallelism between the two languages in the use of c'est and det är, as well as some interesting differences. This makes a crosslinguistic approach attractive in investigating the workings of c'est/det är in native and learner speech in the two languages. French and Swedish both belong to the West European typological area of place-holder languages (or languages which do not allow pro-drop, in Chomskyan terminology) (Beckman 1934; Hammarberg and Viberg 1977) . This accounts for the abundant use of constructions with neutral and dummy pronouns. As we will discuss in greater detail below, French c'est and Swedish det är play a central role in structuring sentences and discourse in these languages and occur in a wide range of different contexts, in speech even more than in writing. A neutral pronoun such as French ce or Swedish det is often very useful in achieving simple reference to complex discourse entities, permitting vague or underspecified reference (cf., e.g., Fraurud 1992; Fraurud and Hellman 1999; Bartning 1997b) , or serving as subject place-holders in different syntactic constructions.
The fact that c'est and det är can often be used in the initial part of sentences, as a component of a variety of constructions where they introduce sentence rhemes, makes them useful as a widely applicable formulation resource in the ongoing production of utterances. In particular, they are available to the speaker as a flexible means in the utterance-formulation process since there may be several alternative possibilities to complete the utterance after c'est/det är, and the syntactic choice of how to continue is often still open at that point. As we shall argue below, there is reason to assume that c'est and det är tend to work as units, i.e., as formulaic sequences with a significant role in facilitating utterance processing (cf., e.g., Wray 1999; Wray and Perkins 2000; Forsberg 2006) .
Previous studies of French c'est by Bartning (1997b Bartning ( , 2006 and the Swedish neutral pronoun det by Hammarberg (2000) indicate that constructions with c'est/det är are also readily adopted and used by second-language learners of French and Swedish. In the present contribution we will take these studies further and compare native usage with learner production at different stages of L2 competence. We will make use of two comprehensive corpora of recorded conversations, the French InterFra Corpus (Bartning 2002 ) and the Swedish ASU Corpus (Hammarberg 1999 ). We will attempt to explore the following main questions in some detail: (a) What is the grammatical distribution of c'est and det är in the speech of the native speakers and the learners of French and Swedish, respectively? (b) What is the quantitative distribution of the different uses of c'est and det är across native and non-native speakers and across different stages of interlanguage development? In what respects do native speakers and learners converge or diverge in their ways of making use of these items? Do longitudinal profiles of acquisition appear? (c) What role do the items c'est and det är play in the ongoing planning and execution of utterances in native speakers and learners?
Some crosslinguistic remarks on the uses of c'est and det är
Although the functions of French c'est and Swedish det är are similar to a great extent, there are also some important differences in distribution, mainly due to the different distribution of the pronominal elements, ce and det. Both French ce and Swedish det are used as third person singular pronouns, either in a referring function or as dummy pronouns forming a part of various sentence constructions. What we focus on here is the role of these forms as 'neutral' pronouns, i.e., neutralising the number and gender variation that applies to third person pronouns in other contexts. We thus concentrate on cases where ce replaces subject pronouns il/elle/ils/elles and the invariable form det replaces den/det/de. A function of ce and det which we will leave aside here is that of a determiner, i.e., as an article or a demonstrative.
Compared with French ce, Swedish det has a wider and more varied distribution. While French pronominal ce occurs only in subject position with être, or qualified by a relative clause (ce qui, ce que), Swedish det occurs in different syntactic positions, as subject, predicative, object, or governed by prepositions, and it can combine with a variety of verbs. In the role of a neutral pronoun, det acts as a counterpart not only to ce, but also to cela, ça, il (in combinations such as il est, il fait and il y a) and the object pronoun form le in certain con-texts (cf. for French, e.g., Olsson 1986; Riegel et al. 1994; Pedersen et al. 1982; for Swedish, e.g., Sundman 1980; Holmes and Hinchliffe 2003; Teleman et al. 1999; Hammarberg 2000) . In the present study, we focus on a comparison of c'est/det är as the most frequent and functionally most varied collocation with the neutral pronoun ce and det in French and Swedish, respectively, which means that we concentrate on the combination with the verb être/vara, restrict ourselves to the present tense, and leave out possible occurrences of the plural ce sont as well as Swedish instances of verb-subject order (är det), or intervening elements (det inte är; det kanske är etc.).
In both languages, a prominent role for c'est/det är is to introduce a predication, since in most types of constructions, c'est/det är occurs in the opening part of sentences or clauses, i.e., either in absolute initial position, or preceded, for example, by conjunctions, subjunctions, discourse particles, interjections, or a predication of saying or thinking (such as French et 'and', mais 'but', donc 'so', bon 'well', enfin 'finally', en fait 'in fact', alors 'then', ah oui 'oh yes', non 'no', je pense/trouve/crois que 'I think that'; Swedish och 'and', men 'but', så 'so', för 'for', fast 'though', att 'that', om 'if, ja 'yes/well', nej 'no', okej 'okay', jag tror/tycker 'I think'; for the use of certain discourse particles in the InterFra corpus, see Hancock 2000) . Especially in French, utterances very often contain a longer opening sequence, known as the préambule (cf. Morel and Danon-Boileau 1998, Conway 2005 ). C'est will then occur as the introducer par excellence of the rhematic part of the utterance.
Data for the present study

The French part
The French data used in this study originate from interviews with Swedish learners of French of the InterFra Corpus, which was compiled in the 1990s at the Department of French and Italian, Stockholm University (Bartning 1997a ). This corpus contains speech productions (interviews, picture story narrations and video film retellings) and some written material collected from Swedish learners of French at five different levels and from native students.
The InterFra Corpus contains different subcorpora of 38 university students (hence called Uni, age 19-25) (6-8 students in a longitudinal group followed during four terms, 24 in three cross-sectional groups at three university levels, 6 teacher students in a longitudinal group before and after a term abroad), 20 students at secondary school with 3,5 years of French collected on two occasions with one year's interval (hence: Sec, age 16-17), 10 beginners followed during one to two terms (collected on 5 to 10 occasions) at the university (hence: Beg, age 19-26) and, as baseline data, 20 native speakers who were exchange students at Stockholm university, mostly from northern France with standard French as their dialect (NS, . The collected material makes a total of 500 000 word tokens (For a later description of the corpus, see Bartning and Schlyter 2004. For this particular study we have chosen -first term interviews with 8 of the university students with 4,5-6 years of French at secondary school. They have already passed one month at the university and have spent 3-12 months abroad in French-speaking countries. -first interviews with 8 of the secondary school students after 3,5 years of French at secondary school, some of them with 1-2 weeks holidays in France; -first interviews with 8 beginners who just started (three weeks ago) a beginners' course in French at the university, with no preceding experience and no formal training of French but with 1-2 weeks of holidays in France, mostly with Swedish friends; the developmental aspects of the c'est-structures are supported by recent longitudinal data from four of the beginners in 5 consecutive interviews during their first term -interviews with 4 of the French native speakers The interviews have been transcribed according to standard French orthography and a key of the transcription conventions is given in the Appendix.
The Swedish part
The Swedish data used here are part of the ASU Corpus, which was compiled in the 1990s at the Department of Linguistics, Stockholm University. This is a text corpus of Swedish conversational speech and written essays collected from foreign and native university students in Stockholm, totalling ca 500,000 words. A full description of the corpus is given in Hammarberg (1999) . For the present purpose, the oral material from six learners and six native speakers has been used.
The learner part of the corpus is longitudinally designed, recording the developing learner language from the beginner stage when the informants had just arrived in Sweden and began the university language preparatory course, to a stage where they were participating in university studies in Swedish. The part used here comprises conversational speech from two speakers each of Chinese, Greek and Portuguese, one woman and five men, aged from 19 to 23. They all had prior L2 knowledge of English and one or two more languages. These learners can be broadly characterized as a 'semi-formal', 'qualified' and 'fast' type of young adult L2 learners: 'semi-formal' since they lived at the time in the Stockholm area and received their Swedish language input partly from the course and partly from the outside environment; 'qualified' in the sense that they all had secondary education, previous experience with foreign languages, and strong instrumental motivation to learn the language of the country in order to proceed with the studies in their fields; and relatively 'fast' since they advanced from the absolute beginner stage through or close to the proficiency level required for university studies in about a year. The learners were recorded on ten occasions: five sessions at three week intervals between September and December 1990, four sessions at intervals of about a month from January to May 1991, and one session in March 1992. All corpus material was collected in separate sessions outside the language course and was not evaluated in the course. The oral corpus part consists of audio-taped conversations of about half an hour between one learner and one or two native speakers at a time, including different verbal activities such as interviews, discussions, picture story narrations, descriptions of objects, etc. The six learners' oral production totals ca 75,000 words, which yields a mean text length per learner of about 12,500 words.
The native part of the corpus was compiled after the completion of the learner part, to serve as target language control data. It was constructed along the same lines, except that it does not reflect a development over time. Efforts were made to make the native part as comparable as possible to the learner part, in terms of type of informants, contents and methods of data collection. Thus, a series of five half-hour sessions with similar contents was recorded with each informant. The native Swedish informants were four women and two men aged from 20 to 29, studying various non-linguistic subjects at the undergraduate level. They spoke Central Standard Swedish as heard in the Stockholm region (although one informant, the one called Z5, had a trace of a northern accent). The six native informants spoke ca 77,000 words in total, or about 12,800 words each on average.
The learners are referred to in the corpus as C1, C2, G2, G3, Q1 and Q2 (C for L1 Chinese, G for L1 Greek, and Q for L1 Portuguese speakers). The native Swedish informants are referred to as Z1 to Z6.
The recorded dialogues have been transcribed using a modified form of standard Swedish orthography in which the common 'spoken forms' are rendered. Thus, e.g., the form de e occurs for standard written det är. A key to the transcription conventions is given in the Appendix.
C'est and det är in different contexts in native and learner speech
This section will give a comparative overview of the use of French c'est and Swedish det är by native speakers and L2 learners. We will first (in Section 4.1) establish a taxonomy of contexts for c'est and det är, which will then (in 4.2) form the basis for a quantitative account of the various uses of c'est/det är by native speakers and learners in the French and Swedish corpora.
A taxonomy of contexts
The various structures which involve the use of c'est/det är differ in various ways with respect to discourse function and syntactic form. For the present purpose, we will sort them into three groups, viz., (A) cases in which the pronoun (ce/det) has some kind of anaphoric or deictic reference (structures 1-11 below); (B) cases in which the pronoun is either non-referring or refers ahead in the utterance (structures 12-16 below); and (C) cases in which c'est/det är is followed by some form of syntactic break (structures 17-19 below). Before commenting on the characteristics of these main groups, we will present an inventory of structure types with selected examples from the French and Swedish corpus.
The examples are given here in the transcription in which they occur in the two corpora. Source references for the French examples are given as follows: speaker identification (group and pseudonym: Beg: Carin), task and chronological number of the task: Int(erview) 1.
Source references for the Swedish examples are given in the form of a speaker and session identification, e.g., Z4-1 for speaker Z4, session 1, C2-6 for speaker C2, session 6. As mentioned above, Z refers to native Swedish informants, and C, G and Q to learners with Chinese, Greek and Portuguese, respectively, as L1. The session number for the learners (ranging from 1 to 10) gives a hint about the current stage of proficiency. In the resulting construction the infinitive functions as a complement to the adjective: difficile à percevoir; svårt å säja. The infinitive then specifies the respect in which the adjective is relevant. This construction is possible with a certain set of adjectives. The majority of instances in our corpora, both from native speakers and learners in both languages, contain the adjective 'difficult': c'est difficile à ... / de e svårt å .... We have chosen to categorise these cases separately from the 'c'est/det är + AdjP' cases in 2 above. In the French corpus there are very few examples of this type both in NS and in NNS production.
Structure 8. Object det raised from Subclause position (only in Swedish) (8) de e ja inte säker på att afrikanerna tycker 'that I'm not sure that the Africans think' (= 'I'm not sure that the Africans think so') (Z4-1)
A fronted object pronoun in combination with the Verb-second constraint causes the word order det är. Cf. the comment on Structure type 6 above. An analogous construction with c'est does not occur in French. 'fifty years that's not so fun to become' (Q1-7)
In both languages, left-dislocated structures with c'est/det är are quite frequent in colloquial speech. A thematic element of the sentence has been extracted to the left and is resumed by the pronoun ce/det. This dislocated element may be an NP, an infinitive, or a PP which occurs in direct connection with the following rhematic part introduced by c'est/det är. Especially in French, but sometimes also in Swedish, the left-dislocated part may contain more than one constituent; this is known in French grammar as a préambule (Morel and Danon-Boileau 1998; Conway 2005) . The part of the sentence which is introduced by c'est/det är coincides in form with a corresponding structure type under 1 to 8 above. However, we count the sentences with left dislocation here as a separate structure type. 'what isn't gov-governmental or public that's idiotic.' (G3-10)
We gather here pseudo-cleft sentences with a resumptive ce/det, which is a characteristic feature that makes this variant of pseudo-cleft a distinctive structure-type in French and Swedish. Actually, this is a special case of left dislocation, akin to our Category 9 above, in which the dislocated part consists of a pronoun modified by a relative clause (French ce que X; ce qui X; Swedish det som X; vad som X). The first element of the sentence is thus a periphrastic relative and the second, introduced by c'est/det är, is a sequence (NP, infinitive, that-clause) which maintains a complement relation with the verb of the relative (see Riegel et al. 1994: 432-433) . Pseudo-cleft sentences with a resumptive ce/det are characteristic of colloquial spoken French and Swedish. Sentences like (10a-d) would also be possible (although probably less frequent) without a resumptive pronoun: ce qui me manque est X; de som e svårast å måla e X. That variant, however, falls outside the scope of the present study.
Structure 11. Det är in terminal position in Subclause (11) a. nu kan man till å me se hur långt de e / tjugi centimeter långt. 'now you can even see how long it is / twenty centimetres long.' (Z3-4) b. ja vet inte riktigt hur lång tid de e.
'I don't quite know how long time it is.' (Q2-10) c. bon c'est des bien grands mots pour ce que c'est mais 'well that's pretty big words for what it is but' (NS: Mélanie)
Here c'est/det är occurs in a subordinate clause. Unlike the other structure types in this taxonomy, c'est/det är does not function here as an introducer of a predication, but occurs toward the end of the sentence, to complete an ongoing utterance which is usually already planned in final shape by the speaker at this stage.
In our French corpus we have only occasional examples of Structure 11, such as (11c).
B. Non-referring or cataphoric ce/det
Structure 12. Impersonal (12) a. hon pekar på klockan å visar att de e sent. 'she points to the watch and shows that it's late.' (Z3-3) b. de e för varmt där.
'it's too hot there' (Q1-10) c. de e dags att kliva upp.
'it's time to get up.' (Z5-5) d. mm oui c'est froid à l'hiver. 'mm yes it's cold in winter' (Beg: Jan Int3)
In Swedish, a non-referring neutral det is required as a dummy subject pronoun with impersonal predicates of various types (cf. Teleman et al. 1999: Vol. 4, 58 ff.) . Many different verbs are used with impersonal det. Det är occurs with adjectives (12a-b), participles or adverbials (e.g., dags in (12c)).
In standard French, impersonal il est, il fait are used in corresponding constructions, e.g., il est tard 'it is late', il fait froid 'it is cold'. We have, however, also found c'est used in this function by early learners in our corpus, as in (12d). 'but that depends if there's something that interests me' (Uni:
Swedish det is used as a dummy subject in existential sentences. These are the cases where English uses there. In these cases, standard French uses constructions with il: il y a 'there is/are'. However, the InterFra corpus evidences a typical learner use of c'est for il y a from the early stages to more advanced, as in (13c-d). It is interesting to note that il y a emerges later than c'est in the early stages of the InterFra corpus. Sundman (1980) , in her investigation of Swedish existential sentences and related constructions, lists the following formal criteria for identifying the existential construction: (i) A dummy det in subject position, (ii) an NP as logical subject, (iii) no predicative. She also points out (1980: 19 f.) that the logical subject occurs in object position, that the logical subject is indefinite, that the logical subject can in most cases replace det, and that a place adverb här, där 'here', 'there' can sometimes serve instead of a dummy subject as placeholder.
The function of this construction type is to express the logical subject as rhematic. It is typically used to introduce new referents in the discourse (Ekerot 1979: 96 f.) . If the logical subject includes a relative clause, as in (13a) Ce/det functions like a cataphoric pronoun in these structures (in contrast to the ce/det in structure Types 4 and 5 above) in that it anticipates the extraposed logical subject. However, in this role it acts as a dummy, or expletive subject and is mostly discussed in these terms in the grammatical literature.
Structure 15. Right dislocation (15) a. c'est trois ans la licence. 'it's (= it takes) three years the bachelor's degree' (NS: Mélanie) b. je trouve que c'est beaucoup plus intéressant la le province.
'I think that it's much more interesting the countryside' (Uni: Yvonne Int1) c. de e ju så himla omfattande de där.
'it's so awfully big that' (= it's such an awfully big question, that') (Z6-5) d. ja tycker de e så sjukt just de här att dom tillverkar ruskia vapen 'I think it's so sick just the fact that they produce horrible weapons' (Z3-3)
The subject of a predicative sentence has been extracted to the right and is replaced in its canonical position by ce/det. Whereas French uses the neutral ce invariably in this case, the Swedish pronoun has to agree in number and gender with a dislocated noun, which causes det to alternate with other forms, e.g., den är fin, den här tavlan 'it's fine, this picture' (Singular Uter). In (β), unlike (α), the relative clause is thematic and contains known information, and the sentence prosody differs, placing emphatic stress on barn. While the rhematic constituent is always indefinite in Type (α), it may be definite or indefinite in the emphatic clefts of Type (β). In standard French, c'est is used in Type (β) and il y a in Type (α); however, as we showed in (13d) above, we have found occasional instances where the Swedish learners of French have extended the use of c'est to the existential function.
C. Formulation breaks
Breaks in the fluent formulation of the utterance are a natural part of the production of utterances. This is typical of impromptu speech, which is by definition spontaneous and not always fully planned before execution in a typical conversational situation. Such breaks may affect the syntactic structure of the sentence in various ways.
Our concern here are breaks which occur after c'est/det är, which is a point in the ongoing utterance where breaks typically tend to occur. In Swedish, det är is often followed by an unstressed modal adverb, such as ju 'you know', väl 'isn't it', or the negation inte 'not' etc. in the same prosodic unit before a break. In French, too, c'est is occasionally followed by the negation pas before a break. These cases are also included here. Taking into consideration what follows after the break, we distinguish cases of repetition, reformulation and abandonment, types which range from slight to more radical alteration of the current utterance. These phenomena offer some insight into the utteranceproduction process in that they bear witness of points of hesitation or replanning. The mere occurrence of a pause, filled or unfilled, at the location after c'est/det är (+ModAdv) has not been counted, however, although this is also clearly a hesitation phenomenon. It seems that the places in the utterance where pauses occur tend to vary much more and are not quite so typically connected with the item c'est/det är. 'euh it's it's good but it's it's it's big ma I ja ' (Beg: Emelie Int1) c. ja de e ju = de e ju ganska självklart i såna situationer på nå sätt. 'well it's = it's rather self-evident in such situations in a way isn't it' (Z1-4) d. nej de e de e bra att åka bort tycker ja.
'no it's it's good to go away I think.' (Q1-10)
C'est/det är (+ModAdv) is repeated (with or without an intervening pause) before the utterance is continued. The break can be interpreted as a moment of continued planning of a not yet fully planned utterance. Although no reformulation is observable in the uttered sentence in this case, some latent change of utterance plan may of course have taken place. Note that it is the fragment before the break that is counted here; the post-break part starting with c'est/det är is categorised separately in the appropriate category under A or B above. 'so / = well it's / sometimes = it's = unfair I think.' (C2-9)
In this case a restructuring of the ongoing utterance is obvious. (The restructuring breaks are rendered by "#" in the French and "/" in the Swedish transcripts.) Here c'est/det är (+ ModAdv) occurs in a position to introduce a predication, but the continuation is abandoned. The speaker starts an utterance with the common introducer c'est/det är, but fails to produce either a relevant message or its appropriate formulation. Nor is the utterance recast, as in Type 18 above; the fragment c'est/det är is left hanging. In many instances, this c'est/det är will serve as a turn-ending signal.
In summary, this taxonomy of contexts shows that French c'est and Swedish det är can participate in a wide range of different sentence structures in the respective language, especially in the function of introducing a predication. As we have seen, most of these various structures are produced by both native speakers and learners. In the structures under A above (Structures 1-11), the pronoun refers to something given in the preceding discourse or in the situation. Especially the fact that the neutral pronoun can make simple reference to complex contents without unnecessary explicitness makes it widely useful in communication.
One may expect that second language learners, once they discover this convenient mechanism in the language, are ready to use it freely and perhaps overuse it in a simplifying way in their attempts to express themselves in conversation.
The establishing of anaphoric reference in discourse has been discussed by several authors from a point of view which may help elucidate this function of the neutral pronoun. In general, we adopt the view of Brown and Yule (1983: 206 ff.) that the role of reference is to establish an entity in the speaker's and hearer's mental 'discourse representation' (or 'discourse model'). The entity, or referent, may be some object which is represented by an antecedent noun, or it may be an event, a fact or a proposition, or some more complex information derivable from the foregoing discourse (Fraurud 1992) . Following Fraurud and Hellman (1999) , anaphora can be seen as "the retrieval of a discourse referent established into a (mental or computational) discourse model by means of a preceding expression" (Fraurud and Hellman 1999, italics in original) . In some cases the referent is explicitly identified by, e.g., an antecedent noun, an infinitive phrase or a sentence. In other cases, the information referred to is not signalled explicitly in the preceding discourse, but has to be inferred when it is brought to attention by the anaphoric pronoun. That is, something in the discourse is established as an entity only when referred to by an anaphor. According to Fraurud and Hellman, this "involves hypostatization, the process by which something which is not an entity comes to be treated like an entity, resulting in what we here call hypostatized discourse referents" (Fraurud and Hellman 1999, italics in original) . A characteristic use of the neutral pronoun ce/det is to function as a hypostatization anaphor (term after Fraurud 2000) to establish mental representations of complex hypostatized entities from the preceeding discourse. Consider Example (20) Here, de relates to the foregoing dagisgrupp 'kindergarten group', but does not refer to this type of group as such. Rather, the event or occasion when such a group is assembled is hypostatized as a referent. By connecting de to tillfäl-lena 'occasions' in the sentence that follows, the speaker makes this intended reference more explicit and accessible to the listener. An important feature with anaphoric reference is that it may be more or less heavily underspecified, i.e., the entity referred to may be only vaguely identified by the anaphor. Underspecified reference is successful if the listener obtains a discourse representation which matches that of the speaker sufficiently well. This possibility of varying and reducing the precision of reference is clearly a useful mechanism in the language. On the one hand, the context may help indicate a referent sufficiently; on the other hand, great precision is often not necessary or even desirable. (21) For learners, the ce/det substitute may also be a means to avoid difficult morphology or uncomfortable sentence formulation as illustrated in (22)- (24) In (25a) de must be interpreted as an anaphoric pronoun, referring back to the interlocutor's att förstå 'to understand'. But if the pertinent information is supplied in the following context, as in (25b), the role of de switches to that of a forward-pointing dummy subject. Note that this latter construction is usually more explicit than the corresponding anaphoric construction; in fact the choice between a backward-pointing and a forward-pointing construction is an important way of regulating the degree of explicitness in cases like this and handling the balance between parsimony and clarity in formulation. The neutral pronoun itself loses or takes on a referring role accordingly. This contributes to the great flexibility of the collocation c'est/det är. A forward-pointing ce (c'est) or det (det är) gives rise to a number of syntactically complex constructions such as Existential, Anticipating, Right Dislocation and Cleft. It is of interest to find out how often such 'non-canonical' or 'marked' sentence constructions with c'est/det är are actually used by the native speakers and the learners, and when the learners start making use of them. We noted above that the Swedish learners of French sometimes overgeneralize the use of c'est where standard French has il est or il fait (Type 12) or il y a (Type 13). We interpret this as the combined effect of the fact that (a) Swedish has det är in these cases, and (b) c'est is so widely applicable in other, comparable sentence constructions in French -a case that supports Andersen's 'Transfer to Somewhere' principle. According to this principle, transfer from L1 occurs to a significant degree if and only if (1) natural acquisitional principles are consistent with the L1 structure or (2) there already exists within the L2 input the potential for (mis-)generalization from the input to produce the same form or structure. (Andersen 1983: 182; italics in original) The third group in our taxonomy, C, comprises Cases (17)-(19) where a formulation break of some sort occurs after c'est/det är, followed by an iteration, a reformulation, or the abandonment of the current utterance. These types are interesting because they are the most obvious cases that suggest a role for c'est/det är as a unit in formulation and shed light on the process of building utterances. We will discuss this matter in greater detail in a following section. For the present, we may just note that these phenomena are not limited to learner speech, but occur freely with native speakers as well. Thus, whether or not it is due to limited formulation proficiency that learners produce breaks in these cases, they here apply a method of building utterances which is also characteristic of native speakers' production.
As one of our referees pointed out, researchers have noted that natural learners of French L2 use the expression /se/ as a general predication in an early interlanguage system where they just have /se/ (=c'est 'it is or there is'), /ja/ (= il y a 'there is') and /jana/ (il n'y en a pas 'there is not') as verbal predications (see, e.g., Véronique 1994 and Trevise 1986: 372 : ils /se/ très contents = 'they are very pleased'). These researchers have proposed to analyse /se/ as an unanalysed sequence without the possibility to interprete it as containing a target-like cataphoric or anaphoric element. We have been aware of this analysis (see Bartning 1997c) and considered it for our data, but found that our learners of French do not seem to acquire such a system (for an exception, see however Example 22). Since all of them have participated in language courses, they are exposed to both oral and written input and readily perceive and learn morphology. This of course does not prevent learners from relying on a simple use of c'est at a beginner stage. Several beginners already use not only c'est but also il est, ils sont. They do not acquire a communicatively developed language without bound morphology. Furthermore they use the structure X, c'est Y already as beginners (see Table 4 , below). In our study this sequence is analysed as a target-like left dislocation, in view of the very frequent use of the same structure in NS speech. Tables 1-4 below, namely the use by the native speakers (Table 1) , the university beginners, the secondary school students and the first term university students (Table 2) . Table 3 presents the longitudinal development of c'est-structures by one beginner in five consecutive interviews. Table 4 , finally, shows the longitudinal development in five consecutive interviews by four beginners during ten months.
The quantification of usage in the corpora
Quantitative analysis of c'est. The distribution of the French constructions with c'est is shown in
As Table 1 shows, the native speakers use all the c'est-structures identified in our corpora by the taxonomy, except, of course, Structures 6, 8, 12 and 13 which do not exist in French. However, the Structures 12 and 13 are presented in all tables since they are used by Swedish learners of French.
The NS have an interesting distribution in their use: Structures 1:1 and 2 are the most frequent ones (16.3 % and 16.0 %, respectively) but other structures such as Left dislocation (Structures 9, 13.4 %), Anticipating (Structures 17, 9.4 %), repeated c'est (Structures 17, 11.5 %) and reformulated c'est (Structures 18, 9.4 %) also attract many occurrences in NS speech. All these structures attract around 10% or more of the total numbers. As Table 2 shows, the NNS do not use all the categories of c'est-structures but typically those which are most frequent in NS speech, namely Structure 1:1, 2 and 17. Beginners, e.g., only use seven out of the 15 French structures (plus one non-native structure, Structure 13:1) in their first interviews (Table  2 ). This tendency is confirmed by all the other 16 NNS in their first interviews: the most frequent structures are always the same, namely Structures 1:1, 2 and 17.
This state of affairs may be explained by several factors. 166, 179; Andersen and Shirai 1994), maybe in particular structures that are learnt as holistic chunks. -The most frequent structures are also the syntactically most basic and simple ones which also are easier to acquire. Since they are more frequent, exposure is richer; the reason why they are frequent is that they are useful and easy to handle. The NNS early grasp the syntactically most basic/simple structures (Structure 1:1, 2, 3 in Tables 2-3 ). It is not until later that learners expand structures to more elaborate ones as 1:2 and 16 ( (22) and (23) Tables 2-4) . This tendency reflects the possibility of vague reference of ce/det. -Structures 17 and 18 are also used early. They reflect c'est as a remarkable utterance starter since it offers so many possible ways of continuing the utterance. These structures are frequent both in NS and NNS productions (Table  2) . It can also reflect a search for lexis and morphology as mentioned above (cf. Towell et al. 1996; Raupach 1984) . Another interesting phenomenon reflected in the data and captured by the taxonomy is the following: the Structures 1: 2, 4, 5, 7, 10 and 11 are syntactically more complex than Structures 1: 1, 2 and 3 since they contain a subordinated or nominalised clause. Structures 14-16 also represent more complex syntactic structures. Our data show that the relatively complex structures are also used and learnt late in the development of c'est: in the first interviews of the beginners and the college students there are no instances of Structures 4, 5, 10, 11, 15, 16 , just one example of 7 and two examples of 14 (Table 2 ). Table 2 clearly shows that the university students are the only learners to use complex syntax as represented by Structures 1: 2 (with relatives), 4, 5 (with subclauses), 13: 2 (with relatives), 15 (Right dislocation) and 16 (Cleft). Two of the structures are not used by any learner, namely Structure 10 (Pseudocleft) and 11 (Terminal Subclause), only by the NS. The university students use Structure 10 in later interviews, as in example (10b) above, taken from Lena's third interview (cf. Bartning 1997b). In the InterFra corpus it is only the university learners who are seen to expand c'est NP with a relative clause as in Structure 1:2 and 13:2 or who use Structure 16 (Cleft sentences; one exception). Evidence that syntactically more complex utterances (with subordination) are late developmental features in an IL is given elsewhere by Wolfe- C ' e s t + I n f -
Term.Subcl.
C Quintero et al. 1998 for written IL and Bartning and Kirchmeyer (2003) , for oral L2 production. Consequently, as the longitudinal profile of the beginner Robert's use of c'est during 10 months shows, in Table 3 , there are just some isolated cases of Structure 4, 11 and 16. The longitudinal tables show that there is an explosion of c'est after the first interview (Tables 3, 4 ). This indicates that c'est is hardly available for all beginners from the very start but soon after some more time and input: a learner has to have some more linguistic material available in order to use c'est. Tables 3-4 confirm the clear increase in Interview 2. Table 3 offers a longitudinal profile of one beginner, Robert. The profile confirms the discovery of c'est-structures in Interview 2 to the extent that Robert ventures even complex structures such as 4 and 11 and overuses c'est for il y a (Structure 13:1). In the last two interviews three of the complex structures emerge, Structures 5, 14 and 16. C ' e s t + A d v / P P 3 9 9 6 7 34 11.0 4 .
C ' e s t + I n f -2 1 2 -5 1.6 5 .
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Impersonal --1 -2 3 1.0 *13:1 Existential 2 1 2 3 2 10 3.2 1 3 : 2 w i t hr e l a t i v e --- 4.2.2. Quantitative analysis of det är. The distribution of the Swedish constructions with det är is shown in Tables 5-8. As described earlier, the design of the Swedish and French corpora differs in some respects. To recapitulate, the Swedish data presented here were drawn from six native informants (NS ,  Table 5 ) and six learners (NNS, Table 6 ). The learners were all recorded in individual interviews during ten successive sessions ranging from near-zero to an advanced stage of proficiency, along a common time schedule, following the same content plan for the interviews. This forms the basis for tracing the longitudinal development for each learner as well as for the group. Thus, Table  7 gives an example of an individual longitudinal profile, and Table 8 shows the longitudinal group profile. Two general observations can be made in studying the distribution of det är in the native informants (Table 5) . First, the picture is very similar across the six informants, indicating a stable pattern of distribution for our NS. Second, there is a fairly great overall resemblance with the corresponding findings for the French NS which were displayed in Table 1 above; this indicates a high degree of cross-linguistic similarity in target language usage between French and Swedish in the area that we are dealing with.
As is the case with the French NS, there are a few structure types which dominate in frequency. The structures 1:1 (det är + NP), 2 (det är + Adjective), 14 (Anticipating), and 17-19 (det är followed by some type of break) are among the most frequent types, like their French counterparts. Especially the two first types have wide applicability in that they form part of very basic sentence structures and can be used freely with a large number of different nouns and adjectives; therefore their high frequency should not be unexpected. It is worth noting that the Structures 17 and 18 and, to some extent, 19, i.e., cases with a syntactic break after det är, are amply attested with all the native informants. We take this as an indication that such breaks in the utterance formulation are a regular feature of spoken discourse and cannot be taken as a criterion of incomplete mastery of the language.
Certain structure types differ markedly in frequency between the Swedish and the French NS. Left dislocation (Structure 9) is much less used in Swedish (0.5 %) than in French (13.4 %). This reflects the fact that the characteristic French use of the préambule, although available, is less utilised by the Swedish NS (cf. also Conway 2005) . On the other hand, the Cleft construction (Structure 16), is more prominent in Swedish than in French speech. This reflects the fact that Cleft is a very frequent and handy foregrounding mechanism in colloquial Swedish speech. An apparent difference in frequency occurs with Existential sentences (Structure 13:1-2). These occur frequently in Swedish. But since their counterparts in native French are constructed with il y a and not with c'est, the frequency of this type in French is not reflected in the present study.
The total frequencies and the percentages for the NS have also been included in the overview of the learners' production for comparison (Table 6 ). To a large extent, the totals for the NNS display a similar picture to that of the NS, the most prominent structures being 1:1, 2, 14, 17 and 18.
The fact that Structure 2, det är + Adjective, is even more prominent with the NNS (26.6 %, as compared to 17.4 % for the NS), is probably because the learners during the interviews tend to utter descriptive or evaluating judgments about things more often than the native speakers do. This is also manifested in an abundance of descriptive and evaluating adjectives in the learners' utterances, such as dyr 'expensive', rolig 'funny', bra 'good', svår 'difficult', möjlig 'possible', viktig 'important' and many others. Here Swedish and French learner usage reflects the same tendency.
Structure 9, det är after Left dislocation, is more common with the learners than with the native speakers (2.4 % vs. 0.5 %). On the other hand, the emphatic Cleft construction (Structure 16) is less used by the learners than by the native speakers (2.0 % vs. 8.2 %). This differs markedly from the French Table 5 1.6
1.8 Table 6 . pattern. Like Left dislocation, Cleft is an optional foregrounding mechanism. Existential sentences with det är (Structure 13:1-2) are also less used by the learners. To some extent this can be accounted for by a certain overrepresentation at early stages of the near-synonym det finns 'there is/there exists'.
A developmental picture appears if we look at the quantitative profile over time for each structure. An example of such a longitudinal overview for one individual learner, C1, is given in Table 7 . Similar profiles have been obtained for the other five learners, but are left out here for reasons of space. They add up to a combined developmental profile for the group of six learners as shown in Table 8 .
As Table 8 shows, the polyfunctionality of det är develops gradually in the learners' production. At the very initial stage, in Session 1, det är occurs only in simple sentences followed by NP (Structure 1:1 and the existential Structure 13:1). But by Session 2 already, 12 of the 21 structure types (counting subtypes of 1 and 13) have appeared. By Session 6, 17 structure types are present, and by the end of the observation period, in Session 10, 20 types. Both anaphoric and non-referential use of det are represented early on. The learners' overall use of det är increases over time, as can be seen in the bottom row of the table. Det är becomes gradually even more frequent with the learners than with the native speakers. The amount of det är counted in the learners' total text mass is 2.2 % vs. 1.8 % for the NS. The mean value for the last five sessions is as high as 2.4 %, i.e. one instance of det är per 42 text words on average.
Syntactic breaks after det är (Structures 17-19) occur regularly with all learners and, as Table 8 shows, they increase rather than decrease with higher proficiency. This supports our conclusion that these uses of det är are normal discourse phenomena; apparently the learners gradually reach stages of utterance complexity and fluency where these features become a regular part of discourse performance.
Whereas these various observations permit the general conclusion that det är soon becomes established as a favoured collocation in the speech of our learners, there is on the other hand also a striking difference between structures which tend to appear early in the learners' production and structures which appear later, if at all. Thus, structures with anaphoric det + är + NP, Adjective, Adverb or PP (Structures 1:1, 2 and 3) occur earlier than, e.g., det är + Infinitive (Structure 4), det är with Stranded Preposition (Structure 6), Raised Object det (Structure 8, not occurring), Pseudo-Cleft (Structure 10), or terminal det är (Structure 11). Among the structures with non-referring or cataphoric det, Impersonal, Existential and Anticipating constructions (Structures 12, 13:1 and 14) appear earlier than Right Dislocation and Cleft (Structures 15 and 16). Such differences in time of development are especially obvious if we compare related structures, such as 1:1 vs. 1:2, 9 vs. 10, or 13:1 vs. 13:2, structures which differ essentially by the absence or presence of an embedded relative clause. The degree of syntactic complexity evidently tends to have the same effect here as with the Swedish learners of French. Comparing early and late structures in Table 8 , we can see a correlation between total frequency and time of appearance, the tendency being that those structure types which we have noted as less frequent in the speech of native speakers and learners, are seen to develop later in the learners' observed production. The difference between early and late structures is also evidenced by the number of learners who have started using the structure in question, as a comparison with Table 6 shows. Whereas those structures which we characterised as early are used by all the learners, the late ones are attested only with some. In a comparison of the developmental data for the Swedish and French learners (Tables 2, 3 , 4 for French, 6, 7 and 8 for Swedish), the distribution of early and late structures turns out to be similar to a fairly large extent. Common features are the early appearance of Structures 1:1, 2, 3, 9, 13:1, 17, 18 and 19, and the later emergence especially of Structures 4, 5, 10, 11, 13:2, 15 and 16. Structures 6 and 8, which are not possible in French, are "late" in Swedish, as evidenced by a single late instance of 6 and no occurrence of 8. Structures 12 and 13 are also cases where the two languages differ, and it is interesting to observe what happens here. These structures occur regularly in NS Swedish and appear early with the learners of Swedish; and despite the fact that NS French does not use c'est in these cases, constructions with c'est do occur with the Swedish learners of French. It may well be that the tendency for these structures to be carried over to learner French is favoured by their central role in Swedish L1 usage.
C'est and det är in utterance production
In the foregoing sections, we have dealt with the collocations c'est and det är from grammatical and quantitative-developmental points of view. In this section, we want to add the aspect of utterance production. In particular, we will consider the the connections between the grammatical flexibility, the high frequency and the role of c'est/det är in the real-time process of forming utterances. Kempen and Hoenkamp (1987) put forward the notion of incremental processing of utterances, a notion which also constitutes a central principle in Levelt's (1989) 'Speaking' model. Although utterances while being produced are assumed successively to run through the steps of conceptualising, formulating and articulating, the three sub-processes are thought to work in parallel, so that parts of the utterance are delivered continously for the next processing component to start working with in the meantime. This serves the quick and fluent production of speech by allowing the utterance to get going while the speaker is planning how to complete it. The frequent occurrence of c'est/det är as an introducer to various predications suggests that this collocation is a favoured standard sequence to make use of as a starter and an aid in the ongoing sentence-planning.
We believe that the developmental patterns which we demonstrated in Section 4 above can best be understood in the light of a usage-based conception of language, a model in which linguistic representations emerge as a result of experience and gradual entrenchment as cognitive routines (Langacker 1987 (Langacker , 1999 Kemmer and Barlow 1999) . The fact that a wide range of useful syntactic patterns in French and Swedish share the common string c'est or det är, respectively, is crucial in our case. This creates a basis for c'est and det är to become established in the language-user's mind as syntactic schemas which are available and readily accessible as standard parts of many larger structures. According to a usage-based view, frequency of use plays a central role in this process, as the accumulated experience of repeated use of an item gradually leads to its entrenchment in the speaker's mind (Bybee and Hopper 2001a, b; Ellis 2002) .
It is noteworthy that especially those structures with c'est and det är which are most frequent with the native speakers and the learners also tend to occur earliest in the learner corpora (see Tables 2, 3 and 4 for c'est; 7 and 8 for det är). We interpret this finding as the combined effect of functionality and frequency. The high frequency of some structures with our native speakers makes it reasonable to assume that the learners experience frequent use of these structures in their linguistic input from target language speakers. Frequent exposure should favour early entrenchment of the structure in the learner. On the other hand, the frequent use in the learner's own speech also favours the routinisation of these structures. The successive routinisation of a structure gradually makes it easier to process and hence more readily available to the user. Furthermore, if frequency of use is a function of communicative needs and usefulness, as we assumed above, then the polyfunctionality of c'est/det är should be an important basis for the routinisation of sentence patterns, the most useful structure types being the most driving in this respect.
Our data suggest that c'est and det är are entrenched as sequences. Ellis (1996) elaborates the idea "that much of language acquisition is in fact sequence learning and that abstract grammatical knowledge comes from analysis of sequence information" (Ellis 1996: 91) . The learner's short-term memory recurrently analyses ordered verbal strings which are integrated in long-term memory from where they can be accessed in an automatic way. This involves chunking, "the development of permanent sets of associative connections in long-term memory" (Ellis 1996: 107) .
Our findings support earlier observations in the literature that c'est and det är function as formulaic sequences in the ongoing planning and execution of utterances (Raupach 1984: 124; Axelsson 1988: 196 ff.) . The notion of for-mulaic sequence (variously called formula, prefab, etc.) is usually defined in the literature on the basis of how such items are thought to be accessed. In the words of Wray (1999: 214) , formulaic sequences are "stored and retrieved whole from memory at the time of use, rather than being subject to generation or analysis by the language grammar". Formulas thus serve as planning units in speech production and occur as automatised chunks. They constitute holistic processes, interacting with creative processes in utterance encoding and decoding. As Wray and Perkins (2000: 11) put it, the best deal in communicative language processing is achieved by the establishment of a suitable balance between creative and holistic processes. The advantage of the creative system is the freedom to produce or decode the unexpected. The advantage of the holistic system is economy of effort when dealing with the expected.
Unlike other common types of formulaic items, such as lexical phrases, and set phrases used in social interaction, c'est and det är are examples of grammatical formulas. These are characterised by Erman and Warren (2000:41) as "intralinguistic text-forming items rather than units with extralinguistic reference". (For reviews of types and functions of formulas, see Raupach 1984; Weinert 1995; Erman and Warren 2000; Wray 1999 Wray , 2002 Wray and Perkins 2000; Forsberg 2006.) One indication of formulaicity is the phonetic form which can reveal that the speaker retrieves and uses the item as a chunk. Formulaicity tends to favour a contracted or reduced form of pronunciation. C'est is always realised as a phonetically contracted unit, [se] . With det är there is a continuum of spoken variants: [de: e:, dee, de, d e ], where a more or less reduced form is what normally occurs. (The ASU corpus uses de e as a broad representation of this spokenform continuum.) Coherence is obligatory, i.e., no pause is possible between ce and est, nor between det and är. Thus, repeated forms where det is followed by det är can take the shape de de e, or de = de e (where '=' is an unfilled pause), or de % de e, (where '%' is a pause-filling sound), but not *de de = e or *de de % e. Here det är (de e) is used as a chunk in a resumptive function after a break in the utterance. Similarly, the use of a resumptive c'est or det är is favoured in speech to form Left Dislocation and Pseudo-Cleft constructions, as in the examples under (9) and (10) above, rather than just continuing the sentence with est or är.
Particularly revealing evidence for c'est and det är as preliminary starters in the planning of an utterance are those cases where c'est/det är is followed by a syntactic break of some sort, i.e., our Structure types 17, 18 and 19 above. As we saw, there may be repetitions, reformulations or total abandonment of the utterance, corresponding to how well the speaker manages to develop a continuation which fits with the starter c'est/det är. Such items occur as typical features in ongoing, coherent discourse, where the speaker is searching for formulations. Here is a Swedish example of how a speaker (the learner Q1) uses sentence-initial det är routinely in a piece of discourse while working out an answer to a question: (26) Reformulations of various kinds (Structure type 18) are of special interest, because they show clearly how a more developed utterance is successively built up with the help of an unspecific starter c'est/det är, and thus offer insights into the gradual process of conceptualisation and formulation. We will illustrate this with examples from NS and NNS speech of cases where c'est/ det är is followed by a syntactic break and a reformulation of some kind. In Swedish, the starter may also contain an unstressed modal adverb (det är ju, det är väl, det är liksom, etc) within the same prosodic unit.
The reformulation can be a minor or a more radical one. For example, it may consist of just a shift of tense, as in (27a) or aspect, as in (27b). Even such a minimal change illustrates the formulaic use of the starter c'est or det är. As we can see from the examples in (27), (28), (29) and (30), c'est/det är tends to be used as a general point of departure in working out a message. In some cases, such as (27a-b), the reformulation limits itself to a relatively minor change. But in other instances, the sentence is restarted in a more radical way, suggesting that essential parts of the conceptual information for the remaining utterance were not yet available at the point of the break. Sometimes a fundamentally different plan is devised for the continued utterance, and the schema c'est/det är is discarded. In many cases, however, there seems to be a tendency to keep the schema c'est/det är, at least in part, when working out the rest of the utterance.
Conclusion
In this study of functionality, formulation and frequency, we have chosen to focus, in each of two languages, on a collocation which is extremely polyfunctional as a component in different grammatical constructions, plays a significant role as a formula in the planning and execution of utterances, and has a characteristic distribution of frequency of use. We have tried to show how these properties are connected to each other, and how they together have a bearing on the development of learners' interlanguages. In a sense we have taken an opposite point of view compared to what has been usual in second-language studies, when we have chosen not to look at more difficult or advanced phenomena which limit the learner's L2 competence, but rather to concentrate on a very central item in language usage, one that occurs all the time and is readily acquired by learners. C'est and det är are obviously very useful standard elements in discourse and in utterance production. It seems that speakers need the access to such standard elements for their formulation work. The acquisition and further refinement of such central linguistic means is an important part of the development of second language competence.
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Appendix: Transcription conventions in the examples
When reading the examples, please note the following differences between the InterFra and the ASU practice.
The French InterFra corpus
Source references with informant and recording session are given in parenthesis after each example; e.g.: speaker identification (group and pseudonym: Beg(inner): Carin), task and chronological number of the task: Int(erview) 1, BD 1 = 'bande dessinée'= cartoon. The letters I and E in the left column are speaker identifications used where the text extract contains turns from more than one speaker. Here I refers invariably to the interviewer and E to the (native or non-native) informant. Source references with informant and recording session are given in parenthesis after each example; e.g., Z4-1 = informant Z4, session no. 1; C2-6 = informant C2, session no. 6. The letter code Z refers to native Swedish informants; the letter codes C, G and Q refer to Chinese, Greek and Portuguese learners, respectively. The letters I, B and E in the left column are speaker identifications used where the text extract contains turns from more than one speaker. Here I refers invariably to the (native or non-native) informant in question, and B and E are the interviewers. If no such speaker identification is given, the text extract is from the informant.
Special symbols used: = Empty pause % Pausefiller (replaces letter notations such as "eh", "ah", "ööh") -Interrupted word + Morphologically unclear ending / Interruption, reformulation; non-completed sentence ? completed question sentence .
completed sentence other than question Around a code-switch ( ) Around interlocutor's backchannelling
